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The aims of MYP language acquisition are to:

gain proficiency in an additional language while supporting the maintenance of their mother tongue and cultural heritage
develop a respect for, and understanding of, diverse linguistic and cultural heritages
develop the student’s communication skills necessary for further language learning, and for study, work and leisure in a range of authentic contexts and for a
variety of audiences and purposes
enable the student to develop multiliteracy skills through the use of a range of learning tools, such as multimedia, in the various modes of communication
enable the student to develop an appreciation of a variety of literary and non-literary texts and to develop critical and creative techniques for comprehension and
construction of meaning

e enable the student to recognise and use language as a vehicle of thought, reflection, self-expression and learning in other subjects, and as a tool for enhancing
literacy

e enable the student to understand the nature of language and the process of language learning, which comprises the integration of linguistic, cultural and social
components
offer insight into the cultural characteristics of the communities where the language is spoken
encourage an awareness and understanding of the perspectives of people from their own and other cultures, leading to involvement and action in their own and
other communities

e foster curiosity, inquiry and a lifelong interest in, and enjoyment of, language learning.

The language acquisition subject-group objectives represent some of the essential processes of language and have been organised under four communicative processes.
They are Listening, Reading, Speaking, and Writing.

Listening

Comprehending spoken language presented in multimodal text encompasses aspects of listening and viewing. The process involves the student in interpreting and
constructing meaning from spoken and multimodal text to understand how images and other spatial aspects presented with oral text interplay to convey ideas, values and
attitudes. Engaging with text requires the student to think creatively and critically about what is viewed, and to be aware of opinions, attitudes and cultural references
presented in the visual text. The student might, for example, reflect on feelings and actions, imagine themself in another’s situation, or gain new perspectives and
develop empathy, based on what they have understood in the text.

Reading

Comprehending written language presented with multimodal text encompasses aspects of reading and viewing. It involves the student in constructing meaning and
interpreting written, spatial and visual aspects of texts to understand how images presented with written text interplay to convey ideas, values and attitudes. Engaging
with text requires the student to think creatively and critically about what is read and viewed, and to be aware of opinions, attitudes and cultural references presented in
the written text. The student might, for example, reflect on feelings and actions, imagine themself in another’s situation, gain new perspectives and develop empathy,
based on what they have understood in the text.

Speaking

In the language acquisition classroom, students will have opportunities to develop their communication skills by interacting on a range of topics of personal, local and
global interest and significance, with the support of spoken, written and visual texts in the target language (multimodal texts). When speaking in the target language,
students apply their understanding of linguistic and literary concepts to develop a variety of structures, strategies and techniques with increasing skill and effectiveness.
This is the use of the language system, including their use of grammar, pronunciation and vocabulary.

Writing

Writing in the language acquisition course relates to the correct and appropriate use of the written target language. It involves recognising and using language suitable to
the audience and purpose, for example, the language used at

home, the language of the classroom, formal and informal exchanges, and social and academic language. When writing in the target language, students apply their
understanding of language, form, mode, medium and literary concepts to express ideas, values and opinions in creative and meaningful ways. They develop a variety of
structures using strategies (spelling, grammar, plot, character, punctuation, voice, format, audience) and techniques with increasing skill and effectiveness.

MYP Language Acquisition Global Proficiency Table and Common European Framework of Reference for Languages (CEFR)

At RIS, language learning and acquisition are strengthened through meeting standard MYP requirements while embedding the standards of the Common European
Framework of Reference for Languages (CEFR) into the curriculum. This approach helps students develop strong language skills and prepares them for global
opportunities.

MYP LA Language acquisition objectives CEFR Common Reference Levels based on the
Phase Level Level Common European Framework of Reference for Languages (CEFR)

Source: (Common European Framework of Reference for Languages, 2025)

Phase 1 e Emergent communicators in phase 1 understand and respond A1 e (Can understand and use familiar everyday expressions and

to simple authentic multimodal texts in recognizable formats. very basic phrases aimed at the satisfaction of needs of a
(Emergent) e They identify some explicit information (facts and/or concrete type.
opinions, feelings and ideas) some implicit information e (Can introduce him/herself and others and can ask and
(supporting details) and can interpret some basic conventions answer questions about personal details such as where
and connections presented in these texts to draw conclusions. he/she lives, people he/she knows and things he/she has.
e They demonstrate their comprehension in simple oral and e Can interact in a simple way provided the other person talks

written phrases using some simple modes. slowly and clearly and is prepared to help.

e They engage in simple rehearsed and some unrehearsed
exchanges to convey basic information on everyday personal
and in some social topics in a very limited range of familiar
interpersonal situations.

e They communicate some required information, in recognisable
formats, with some sense of audience and purpose to suit the
context.

The RIS Middle Years curriculum designs the teaching and learning outcomes. It enumretaes the content knowledge to inform the skills (do) learners will acquire. Connecting to real-world contexts, these knowledge and skills are expected to be
transferable across other disciplines in the MYP framed in a conceptual understanding that helps learners gain a holistic learning experience.



https://www.coe.int/en/web/common-european-framework-reference-languages/table-1-cefr-3.3-common-reference-levels-global-scale
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Phase 2

(Emergent)

e Emergent communicators in phase 2 understand and respond
to a variety of simple authentic multimodal texts in
recognisable formats.

e They identify some explicit and implicit information and can
interpret and analyse some conventions and connections
presented in these texts to draw conclusions.

e They demonstrate their comprehension in simple short oral
and written language using simple modes.

e They engage in simple rehearsed and unrehearsed exchanges
to communicate their understanding and opinions on everyday
personal and social topics in range of familiar and some
unfamiliar situations in interpersonal and cultural contexts.

e They communicate all required information, organized in
appropriate formats, with a clear sense of audience and
purpose to suit the context.

A2

Can understand sentences and frequently used expressions
related to areas of most immediate relevance (e.g. very
basic personal and family information, shopping, local
geography, employment).

Can communicate in simple and routine tasks requiring a
simple and direct exchange of information on familiar and
routine matters.

Can describe in simple terms aspects of his/her background,
immediate environment and matters in areas of immediate
need.

Phase 3
(Capable)

B1

Can understand the main points of clear standard input on
familiar matters regularly encountered in work, school,
leisure, etc.

Can deal with most situations likely to arise whilst travelling
in an area where the language is spoken.

Can produce simple connected text on topics which are
familiar or of personal interest.

Can describe experiences and events, dreams, hopes &
ambitions and briefly give reasons and explanations for
opinions and plans.

Phase 4
(Capable)

Capable communicators in phase 4 understand and respond to
a wide variety of simple and some complex authentic
multimodal texts.

They identify explicit and implicit information and can
interpret and analyse conventions and connections in these
texts to draw conclusions.

They demonstrate their comprehension by producing a range
of simple and complex spoken and written language using
simple and complex modes.

They engage in authentic and spontaneous conversation to
communicate their understanding and opinions on topics of
everyday personal, social, and global significance in a range
of familiar and unfamiliar interpersonal and in cultural
contexts.

They communicate all the required information organized in
an appropriate format with a clear sense of audience and
purpose to suit the context.

Phase 5

(Proficient)

Proficient communicators in phase 5 analyse specific
information, ideas, opinions and attitudes presented in a
variety of complex authentic multimodal texts.

They identify explicit and implicit information and can
interpret and analyse conventions and connections effectively
in these texts to draw conclusions.

They demonstrate their comprehension by producing a range
of complex spoken and written language using complex
modes.

They engage in authentic and spontaneous conversation to
communicate their understanding, opinions and perspectives
on topics of personal, academic and global significance in a
wide range of interpersonal and cultural contexts.

They communicate all required information, organised in an
appropriate format with a sense of audience and purpose, to
suit the context.

Phase 6

(Proficient)

Proficient communicators in phase 6 analyse and evaluate the
important information, details and ideas presented in a wide
variety of complex authentic multimodal texts.

They identify explicit and implicit information and can
analyse and evaluate conventions and connections in these
texts to draw conclusions.

B2

Can understand the main ideas of complex text on both
concrete and abstract topics, including technical discussions
in his/her field of specialisation.

Can interact with a degree of fluency and spontaneity that
makes regular interaction with native speakers quite
possible without strain for either party.

Can produce clear, detailed text on a wide range of subjects
and explain a viewpoint on a topical issue giving the
advantages and disadvantages of various options.

Can understand with ease virtually everything heard or read.
Can summarise information from different spoken and
written sources, reconstructing arguments and accounts in a
coherent presentation.

The RIS Middle Years curriculum designs the teaching and learning outcomes. It enumretaes the content knowledge to inform the skills (do) learners will acquire. Connecting to real-world contexts, these knowledge and skills are expected to be
transferable across other disciplines in the MYP framed in a conceptual understanding that helps learners gain a holistic learning experience.



MIDDLE YEARS NORWEGIAN LANGUAGE ACQUISITION CURRICULUM

They demonstrate their comprehension by producing a range °
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Can express him/herself spontaneously, very fluently and
precisely, differentiating finer shades of meaning even in

more complex situations.

They engage in authentic and spontaneous conversation to
communicate their understanding, opinions and perspectives

on topics of personal, academic and global significance in a
wide range of interpersonal and cultural contexts.

They communicate all required information organized
effectively in an appropriate format with a discerning sense of
register, audience, and for a variety of purposes to suit the
context.

Norwegian Language Acquisition KUD Articulation

Phase Level

Know

What essential knowledge information is
needed for this unit?

Understand

What other understanding will students gain
from learning the knowledge information of
this unit?

Do

What skills do students further need to develop
in deepening the learning of the knowledge
information and their understanding?

Phase 1-2 Nouns: singular/plural, definite/indefinite Introduce themselves and others using
form (e.g., en bok / boka) Language helps us express identity, needs, and | rehearsed phrases
(Emergent) feelings
Present tense verbs: basic high-frequency Ask and answer simple questions about
verbs (to be, to have, to do, to go, to like, to Grammar is a system that makes personal information
eat) communication clear and structured
Use memorized expressions to ask for help and
Personal pronouns: jeg, du, han, hun, vi, Naming and describing people, objects, and clarify meaning
dere, de places gives us a sense of belonging
Describe familiar people and classroom objects
Simple adjectives: colour, size, emotion (e.g., | Asking for help is essential for learning and using basic nouns and adjectives
rgd, stor, glad), and adjective placement social participation
Identify and use nouns, pronouns, and present
Basic prepositions: i, pa, under, ved siden av Visuals and contextual clues support tense verbs in short sentences
comprehension of texts in a new language
Genitive -s for possession: Mariams bok Show possession using genitive -s
Classroom and everyday expressions: Read and understand simple schedules,
greetings, asking for help, expressing feelings classroom rules, and signs
Question words: hva, hvor, hvem Write short texts (e.g., “This is me”, “My
school”) using model structures
Word order in simple statements and
questions (subject-verb-object and
verb-subject in questions)
Basic reading strategies: use of images,
keywords, and headings to understand meaning
Phase 3-4 Expanded vocabulary: hobbies, sports, Sentence structure is key to being clearly
weather, clothing, meals, school subjects, understood Talk about hobbies and personal routines using
(Capable) correct word order and present tense

holidays

Verbs: present tense with strong and weak
verb conjugation (e.g., a skrive — skriver, a
gjore — gjar)

Modal verbs: skal, vil, ma, kan, bgr — with
contextual understanding

Time expressions: days, months, seasons,
clock time

Word order: verb-second (V2) rule in main and
subordinate clauses

Adjective agreement: noun-adjective
agreement across genders and number

Sentence types: statements, yes/no questions,
wh-questions, negative sentences

Tense and time expressions help us describe
and sequence daily life

Modality allows us to express intentions,
needs, and obligations

Describing weather, food, and routines helps us
understand how culture shapes daily life

Holidays and social routines reflect cultural
values and identity

Ask and answer questions about time,
activities, and preferences

Use modal verbs accurately to express
possibility, necessity, and intention

Describe the weather and suggest appropriate
clothing

Write short texts (e.g., daily routine, favorite
hobby, holiday description) with varied
sentence types

Read and understand short authentic texts
(menus, weather reports, schedules)

Compare traditions and foods from their
culture and Norway in presentations or written

The RIS Middle Years curriculum designs the teaching and learning outcomes. It enumretaes the content knowledge to inform the skills (do) learners will acquire. Connecting to real-world contexts, these knowledge and skills are expected to be
transferable across other disciplines in the MYP framed in a conceptual understanding that helps learners gain a holistic learning experience.
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Phase Level

Know

What essential knowledge information is
needed for this unit?

Understand

What other understanding will students gain
from learning the knowledge information of
this unit?

Do

What skills do students further need to develop
in deepening the learning of the knowledge
information and their understanding?

Reading strategies: identifying main ideas,
sequencing events, interpreting meaning

Cultural knowledge: Norwegian traditions
(e.g., 17. mai, jul, paske), typical foods and
routines

reflections

Conduct simple interviews and report
information using structured responses

Phase 5-6

(Proficient)

Advanced grammar:

e Perfect tenses: present perfect (har
gjort), past perfect (hadde gjort)

e Future tenses: skal, vil

e Complex subordinate clauses: causal
(fordi, siden), conditional (hvis),
relative (som)

e Discourse markers: likevel, derfor,
dessuten, imidlertid, for eksempel

e Pronoun variety: possessive, reflexive,
demonstrative

e Grammatical agreement: consistent
subject-verb, noun-adjective in long
texts

Expanded thematic vocabulary: identity,
society, media, education, nature, folklore,
migration

Genre awareness: characteristics of blog
posts, reports, articles, interviews, narratives,
folktales

Register and tone: distinguishing between

formal and informal contexts

Sociocultural norms: comparison of language
use and traditions across cultures

Language is shaped by and helps shape cultural
identity and perspective

Complex grammar allows for precision,
nuance, and persuasion in communication

Genre and audience awareness enhances the
effectiveness and impact of texts

Comparing cultural traditions reveals values,
practices, and worldviews

Multimodal and multilingual literacy is
essential in contemporary global society

Conduct structured interviews and write formal
reports or summaries

Compare cultural practices using complex
sentences and accurate grammar

Use perfect and future tenses to talk about
personal experiences and plans

Write coherent texts with transitions and
appropriate structure (e.g., article, blog,
recipe, argument)

Analyze and interpret multimodal texts (ads,
videos, articles) for tone, bias, and intent

Engage in spontaneous discussions and
structured debates on global topics

Adapt language use according to genre,
audience, and purpose

Reflect on language learning and cultural
experiences in analytical writing

The RIS Middle Years curriculum designs the teaching and learning outcomes. It enumretaes the content knowledge to inform the skills (do) learners will acquire. Connecting to real-world contexts, these knowledge and skills are expected to be
transferable across other disciplines in the MYP framed in a conceptual understanding that helps learners gain a holistic learning experience.




